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Teacher’s Curriculum Package with Literacy Strategies 
Fort William Historical Park 
 
 
 
 

Junior Activities 
 

The following activities address curriculum expectations and include 
literacy strategies for the junior grades.  Lessons are prepared at the 
level of students in Grades 4, 5, and 6, yet are adaptable for grades 7-
8. 

 
Classroom Lessons Page 
 
FUR TRADE VOCABULARY PROJECTS: 
 
Word Blast from the Past! (Lesson #1) ......................... …3 

    Reading Literacy Strategies:  Vocabulary-Definition 
                               Match-Up, Brainstorm, Think/ Pair/ Share, Word 

Wall 
 
Amateur Archaeologist (Lesson #2)................................11 
 Writing Literacy Strategies:  Research Organizer, Rapid 
Writing 
 
“It’s Not Easy Being a ____” (Lesson #3)……………….17 
 Writing/ Oral Literacy Strategies: Presentation Modelling, 
     Discussion/Brainstorm, Peer 
Practice 
 
Object Exposé (Lesson #4) .......................................... …20 
  Oral Literacy Strategies: Presentation Modelling, Discussion, 
     Feedback 

 
 
VOYAGEUR PROJECTS: 
 
Word Wall (FSL) (Lesson #5)………………………………...24 
 Reading Literacy Strategies:  Text Selection, Defining, Word Wall 
 
Behind the Music (Lesson #6)……………………………….26 
 Writing Literacy Strategies:  Storyboard, Colour coding 
 
The Life of a Voyageur (Lesson #7)…………………………33 
 Oral Literacy Strategies: Tableau, Brainstorming 
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Word Blast from the Past! (Lesson # 1) 
 
 
Reading Literacy Strategies: Vocabulary-Definition Match up, Brainstorm, 
Think/Pair/Share, Word Wall 
 
Background/Purpose:   
 
The fur trade would not have been possible without the technology provided by the First Nations peoples 
of Canada who provided items such as the birch bark canoe, the moccasin and the snowshoe. It was 
European trade goods which motivated the First Nations peoples to provide technologies and skills such 
as hunting, harvesting, fishing and guiding. By studying fur trade vocabulary and items, students will learn 
the appeal European goods had for First Nations peoples. As well, students gain a vivid picture of their 
lives compared to someone during the 1800s.  
 
Expectations Addressed: 

• Grades 5 & 6 Social Studies – Heritage and Citizenship: Early Civilizations, First Nations Peoples 
and European Explorers 

• Grades 4, 5, &6 Language – Reading 
 
Time: 2-3 Class Periods 
 
Materials: 

 “European Items” Student Handout/ Teacher’s Copy 
 “First Nations Items” Handout/ Teacher’s Copy 
  Construction paper for the Bulletin Board project 
     (Bulletin board or wall space available in the classroom) 

 
 

Introduction: Class Brainstorm/Discussion: Ask students what they know about the fur trade. Write down 
some key words they mention on the chalkboard.  

 Ask: How would the voyageurs travel? What types of personal belongings would they need 
to survive in the wilderness? Before the Europeans arrived, what do you think the First 
Nations peoples used to hunt/gather food? How do you think life changed when the 
Europeans came? What types of goods would First Nations peoples desire or need from 
the Europeans & vice versa? 

 
Procedure: 
 

• Fur Trade  Match-Up 
1) Divide the class in half. Let students know that you have two lists of words and definitions 

on the following handout related to fur trade items. Give half the students the”European 
items” handout and half the “First Nations Items” handout.  

2) Think/Pair/Share: Before taking up answers as a class have students pair up with someone 
who has the opposite handout from them. Share their handout with their partner. Do they 
agree with your word/definition match-ups? Your pictures that you drew? If not, what is 
their opinion? 

3) Take-up the answers with the class & show them the real pictures of each item that are 
provided on the Teacher’s copy. 
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• Blast From the Past Display 
1) Students should remain in partners. 
2) Each pair must choose two words with definitions from the previous handouts. 
3) Students will fashion a silhouette of their chosen Words on coloured paper with markers to 

“Blast-Up” on the bulletin board.  
4) Create a flap of paper to write the chosen word on. Stick this flap in the middle of the 

silhouette. Under the flap, write the definition. (This design encourages classmates to 
guess the meaning of the word before reading the definition. 

Note: Encourage creativity so students learn visually from this classroom display. 
 
 

Accommodations:  Activities can be split-up and divided over the course of a day or several days.  
All fur trade items in this lesson can be seen at Fort William Historical Park, so combine this activity 
with a visit to leave a vivid, lasting impression of life in the 1800s! 
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Lesson #1: European Fur Trade Items – Teacher’s copy (pg. 1 of 2) 

 
Bateau 

 

 
 
A flat-bottomed cargo and passenger boat. At 
Fort William these were used to shuttle cargo 
to and from the Company’s schooners to move 
provisions over portages or to nearby posts on 
Lake Superior. 

Ceinture fleche 

 

 
 
 
 
A colourful woven sash worn around a 
voyageur's waist to hold up his knife as well as 
his trousers! The wide sash also served the 
same supportive function as a broad belt does 
for a weight lifter. 

Musket 

 

 
 
 
Along with ammunition, this trade good was 
used by aboriginal peoples and company men 
to hunt animals for food and furs. 
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Lesson #1: European Fur Trade Items – Teacher’s copy (pg. 2 of 2) 
 
 
Blankets/ Fabric 

 

 
 
 
Used as bed covers, mattresses, for making 
coats, clothing or as a covering for Native 
women who found this material easier to work 
with than tanning and sewing with animal 
skins. 

Palisade  

 

 

 

 

Commonly used to refer to the fence-like 
structure surrounding Fort William, it kept out 
wild animals and voyageurs from freely 
roaming the Fort. 

 
Top Hats 

 

 

 

 

The reason the fur trade happened, as these 
were made of beaver fur and very fashionable 
in Europe. 
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Lesson #1: European Fur Trade Items - Student Handout 
 

1) Match the following Fur Trade Items in the 1st column to their definition in the 2nd column. 
 

 
 
 
 
 
 
 
 
 
 

Bateau A small chest or box, strong, light and watertight, used 
by the bourgeois to carry personal effects while 
travelling by canoe or as a container for shipping 
smaller items for trade. 

Blankets/Fabric Along with ammunition, this trade good was used by 
aboriginal peoples and company men to hunt animals 
for food and furs. 

 
Ceinture fleche As important to a voyageur as his paddle, this leather 

strap was used to carry bales of fur and trade goods 
on portages.  

Musket Used as bed covers, mattresses, for making coats, 
clothing or as a covering for Native women who found 
this material easier to work with than tanning and 
sewing with animal skins. 

Palisade A flat-bottomed cargo and passenger boat. At Fort 
William these were used to shuttle cargo to and from 
the Company’s schooners to move provisions over 
portages or to nearby posts on Lake Superior.  

Top Hats Commonly used to refer to the fence-like structure 
surrounding Fort William, it kept out wild animals and 
voyageurs from freely roaming the Fort. 
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Lesson #1: First Nations Fur Trade Items – Teacher’s copy (pg. 1 of 2) 
 
 

Wattape 

 

 

 

 

Native women gathered this for canoe building, 
prepared the roots for use, and then sewed the 
canoes together with this. 

 

Makuk 

 

 

 

An aboriginal storage and carrying container made 
of birch bark. 

 
Tikanagen 

 

 

 

From the Cree word for “cradleboard”. Infants and 
small children were laced into the bag and 
mothers carried it against their backs using a 
leather strap, which left their hands free for work.  

Mukluks 

 

 
 
 
From the Inuit word for boots, these are an 
aboriginal style of winter footwear made of skins 
such as seal, moose and caribou.  
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Lesson #1: First Nations Fur Trade Items – Teacher’s copy (pg. 2 of 2) 
 

 
Snowshoes 

 

 
 
 
 
Used by aboriginal peoples across the continent 
for winter travel for thousands of years. 

Birch Bark 

 

 
 
 
 
This was used by woodland people for several 
things such as making baskets, canoes and 
wigwams because it was very waterproof. 

Beaver Pelts 

 

 

 

The rich downy fur of the beaver was discovered 
to make the best felt, which was then fashioned 
into hats. The fur would arrive in Europe ready to 
use, already skinned, dried and stretched. 
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Lesson #1: First Nations Fur Trade Items - Student Handout 
 

1) Match the following Fur Trade Items in the 1st column to their definition in the 2nd column. 
Wattappe 
 

 
From the Inuit word for boots, these are an 
aboriginal style of winter footwear made of 
skins such as seal, moose and caribou.  
 
 

Makuk 
 

 

The rich downy fur of the beaver was 
discovered to make the best felt, which was 
then fashioned into hats. The fur would arrive 
in Europe ready to use, already skinned, dried 
and stretched. 

Tikanagen  

An aboriginal storage and carrying container 
made of birch bark. 

 
Mukluk 
 
 
 
 
 

 

From the Cree word for “cradleboard”. Infants 
and small children were laced into the bag, 
and mothers carried it against their backs 
using a leather strap, which left their hands 
free for work.  

Snowshoes 
 
 

 

A French word for the thin strips of rawhide cut 
from moose, caribou or deer hides. Babiche 
was used for laces, threads, netting, making 
canoes and other uses. 

 
Birch Bark 
 
 
 
 

 
Native women gathered this for canoe 
building, prepared the roots for use, and then 
sewed the canoes together with this. 
 

Beaver Pelts  

This was used for several things such as 
making baskets, canoes and wigwams 
because it was very waterproof. 

 
► Draw a picture beside each item of what you think it would look like. When finished, compare your 
drawings to your teacher’s exemplar drawings! 
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Amateur Archaeologist (Lesson #2) 
  
Writing Literacy Strategies: Rapid Writing, Research Organizer 
 
Purpose:  This task requires students to assume the role of an amateur archaeologist and research a fur 
trade item of choice to compare to a similar modern day item. They can either choose an item from the 
Activity #1 Handouts or research a new term. Students will understand ways in which the natural 
environment shaped the First Nations culture, as well as recognize the influence the fur trade had on 
modern day items in Canada.  In addition, skills for creative writing and organizing research are 
employed. 
 
Expectations Addressed: 

• Grades 5 & 6 Social Studies – Heritage and Citizenship: Early Civilizations, First Nation Peoples 
and European Explorers  

• Grades 4, 5, & 6 Language – Reading, Writing 
 
Time: 2-3 Class Periods 
 
Materials:  
 Bag of modern day items gathered from around the classroom 
 (I.e. pencil, eraser, paper, cup, sandwich bag, shoelace, etc.) 
 “Object Adjective” Worksheet 
 “Research Organizer” Worksheet 
 Additional List of Fur Trade Items (Teacher’s copy) 
 
Introduction:  Review European and First Nations fur trade items from Activity #1 Handouts. Ask: Do we 

still use these items today? If so, have they changed at all? Or, has anything replaced 
some of the items? (I.e. Tumplines are replaced with newly designed backpack frames). 
During the fur trade era, which items would be highly sought after? Why? What are some 
reasons that Europeans/ First Nations peoples would want to trade?  

 Introduce the term ‘archaeologist’. Explain that as beginner archaeologists they are like 
detectives uncovering secrets from the past. Asking tons of questions and looking for clues 
are necessary to piece together the puzzles of fur trade life. 

 
Procedure: 

 
• The Transforming Object!  

1) Have students sit in a circle. 
2) Hold up a cup and say to the class “This is not a cup, it’s a hat!” and demonstrate this using 

the cup as a hat. Pass the object to the person beside you who must ‘transform the object’ 
into something else beginning their sentence with, “This is not a hat, it’s a ________”. 

3) Continue around the circle with each student getting a chance at ‘transforming the object’. 
Continue this exercise until students are out of ideas. Repeat with another object of choice.  

4) Let the students know that an archaeologist can never assume what an artifact is and must 
consider all possibilities. 

 
•  Dig Detectives! (Rapid Writing Exercise) 

 
1) Take the grab-bag of random objects collected for this lesson.  
2) Tell students that you have done some ‘digging’ in the classroom and have collected some 

very interesting objects that you may recognize (Remind students not to assume the what 
the object is, as practiced in the ‘transforming object’ exercise). 
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3) Students will reach in the bag, grab a random item, and write down ideas about what their 
object could be within a 2-3 minute timeframe.  

4) Afterwards, ask a couple students to share their writings with the class. 
5) In small groups of 3-4, have everyone share their item and ideas from their Rapid Writing 

brainstorm. Encourage students to help each other with more ideas. 
 

• Clue Collection! 
1) Have students hold onto their objects from the previous ‘Rapid Writing’ exercise. 
2) Explain that an archaeologist is like a detective who puts puzzle pieces or clues together. 

Now that they’ve brainstormed about what the object is, the next step is to work on piecing 
clues together by describing the object. 

3) Class Discussion: Each student holds up their object and says one descriptive word 
(adjective) about it. 

4) Distribute the “Object Adjective” worksheet to expand descriptive vocabulary. 
5) Have each student present five words from the worksheet that they feel best describes their 

object. After sharing, encourage classmates to call out a few words and write new ones that 
are not listed on the blackboard. 

 
• Artifact Search 

1) Hand out “Research Organizer” worksheet. 
2) Explain to students that they are now archaeologists and must chose 3 fur trade artifacts to 

research. The artifact may be chosen from the ‘Blast from the Past’ bulletin board in 
Activity #1, or from the additional items listed below. 

3) Have another ‘Rapid Writing’ session with each artifact before beginning research to 
generate ideas and questions. 

4) Research the artifact on the internet, library and/or during a visit to Fort William Historical 
Park. 

 
Accommodations:  Activities can be split-up and divided over the course of a day or several days.  
Within an activity, teachers may choose to do one or all of the lessons. Fur trade items can be seen at 
Fort William Historical Park, so this activity can be combined with their visit. 
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Lesson #2: Object Adjective Worksheet 
 

 
 

Circle all of the words below that best describe your object: 
 

 
 

* Choose 5 of these words to share with the class! 
 

Hard   Stiff  Tough 
 
 
Big Jagged  Rough  
   Thick 
 
 
Solid  Firm  Bumpy 
 

Anything else to add? 

 Cold  Hot 
Shiny  Glossy 
 
         Bright        Reflective 
 
Dull  Dark 
 
    Plain           Colourless 
 
 Smelly   Pale 

Soft Velvety
 Silky  
 
Smooth Fluffy 
 
 Light         Thin 
 
Squishy Bendable 
 
 Round    Small 
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Lesson #2: Additional List of Fur Trade Items – Teacher’s copy 

                                                                                     
 
 

 
 
 
 
 
 

Gunpowder 

 

A mix of saltpetre, sulphur and charcoal that 
when loaded into a gun provides the spark for 
the gun to fire the bullet. 

Tobacco 

 

A valued European trade item that was used by 
the Aboriginal peoples mainly for ceremonial 
purposes. 

Trade Silver 

 

A trade item that the Aboriginal peoples valued 
for decorating clothes, hair and bags. 

Capot 

 

This was originally a kind of a hooded coat or 
gown worn by French sailors in wet or bad 
weather.  

Pemmican 
 
 

Pemmican was the most important food staple 
for NWC brigades traveling in the Northwest.  It 
was made from dried and pulverised meat, 
usually bison, blended with fat and sometimes 
berries, and stored in a skin bag.  

Canoe 

 

This surprisingly sturdy watercraft made of birch 
bark was used to transport goods and furs along 
the many lakes and rivers of North America.  
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Artifact Research Organizer! (Lesson #2) 
Name of Artifact #1: 

Makuk 
 
Civilization: 
First Nations, Ojibwa  
(17th-18th century) 

Purpose: 
-to carry things in 
 
-a storage container 
 
-to boil water or sap 

Picture/Sketch: 
 

 
 
 
 

Description: 
- made out of birch bark and-
sewn together with the roots 
of a spruce tree 
 
-inside surface of the bark is 
on the outside of the makuk 
 
- smooth, light & dark browns 
 
- with/ without a lid and a 
strap that is made out of 
leather, plain or decorative on 
the outside 
 

Source(s) of Information: 
Fort William Historical Park’s Fur Trade Glossary 

What the artefacts tells us 
about the civilization: 
1) The Ojibwa peoples knew how to 
remove birch bark and mould it into 
a sealed, waterproof container, 
which tells us that they have 
devised objects to help with 
everyday needs like carrying water 
or storing food for the winter. 
2) Because the birch tree is from 
here, the makuk tells us they used 
their local environment. 
3) The makuk itself and the 
decorative designs show us the 
Ojibwa people's talents and the use 
of tools for daily chores. 

 
 
 
 
 

 
 
 
 
        
 
 

Tips for Rapid Writing: 
 

 Write as fast as you can. 
 No corrections or erasing allowed. 
 Write until your teacher says “STOP” – do not stop before! 
 Don’t lift your pen/pencil from the paper or remove your hands from the computer. 
 If you get stuck, jumpstart your brain by writing the topic title and extending it to a 

sentence. 
 When your teacher says “STOP”, count and record the number of words you have 

written. 
 Be prepared to discuss your topic: use the writing you have done to start you off. 
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Student Name: _______________________________ 
 

 Artifact Research Organizer! (Lesson #2)  
Name of Artifact #1: 
 
 
Civilization: 
 
 

Purpose: 

Picture/Sketch: 
 

 

Description: 
 

Source(s) of Information: 
 

What the artifacts tells 
us about the civilization: 

Name of Artifact #2: 
 
 

Purpose: 

Civilization: 
 
 

 

Picture/Sketch: 
 
 
 
 
 

Description: 

Source(s) of Information: 
 

What the artifacts tells 
us about the civilization: 

Name of Artefact #3: 
 
 

Purpose: 

Civilization: 
 
 

 

Picture/Sketch: 
 
 
 
 

Description: 

Source(s) of Information: 
 

What the artefacts tells 
us about the civilization: 
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“It’s Not Easy Being a __________” (Lesson #3) 
 

Writing / Oral Literacy Strategies: Presentation Modelling, Discussion/ Brainstorm, 
Peer Practice 
 
Purpose:   
Stories surrounding traditional fur trade items bring these inanimate objects to life. Students will picture 
themselves as the item and write a somewhat humorous story from a first person’s narrative perspective. 
During this process, students will expand their knowledge about the fur trade as well as their creative 
writing and oral presentation skills. 
 
Expectations Addressed: 

• Grades 5 & 6 Social Studies – Heritage and Citizenship: Early Civilizations, First Nation Peoples 
and European Explorers  

• Grades 4, 5, 6 Language – Writing, Oral 
• Grades 4,5, 6 – Drama  

 
Time: 2-4 Class Periods 
 
Materials:  
 List of fur trade items (See Activity #1 & 2) 
 Teacher Exemplar story 
  Worksheet – Student rough copy 
   
  
  
 
Introduction: Stand in front of the class and pull a winter hat down over your eyes and nose so students 

see the hat take on a personality. You could even put eyes on the hat so it really looks like 
it is speaking! The idea is for students to understand what a narrative is and to visualize an 
inanimate object coming alive! 

  
 Teacher’s Exemplar Story: 
 It’s not easy being a winter hat! 
 Someone is always shoving you on and off their head several times a day! And the 

places you end up! You’re shoved in pockets, up coat sleeves, in boots, or just 
tossed on the floor! Sheesh!  

 And as I’m keeping someone’s head all warm and toasty, how do you think I feel? 
FREEZING COLD, that’s how!  

 Once in a while I get a little respect and get hung on a coat rack. Ahh, the view from 
up there is amazing! But then, I usually fall off the rack because my owner didn’t 
care to hang me properly! And if that’s not bad enough, when I fall off I get stomped 
on by wet, slushy winter boots! When someone finally picks me up, I may not even 
know who they are! I’ve had many owners because I often get lost or left behind. 
Once, one of my owners lost me in between the cushions of their couch! I was stuck 
there for three weeks along with some stale crackers and a bunch of dust bunnies!! 

 So you see, it’s not easy being a winter hat!! 
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Procedure: 

• Creative Writing (2 periods) 
1) Get students to pick a fur trade item or use the one they have researched in Activity#2. 

Ensure that half the class is writing about a European item while the other half is writing 
about a First Nations item. 

2)  Get them prepared for writing a first person narrative using the “Rough  
 Copy” worksheet. Encourage them to experience the emotion the object may have from 
extensive use or the relationship the object has with its owner(s).  
3) Think/Pair/Share: Read the rough copy to a partner and provide each other with verbal 

feedback. At this point, provide some additional writing time and individual feedback for 
students. 

4) Write a good copy of the story. 
 

• Neat Narratives (1-2 periods) 
1) Peer Practice: Have the students who wrote about a European fur trade item partner with 

students who wrote about an Aboriginal fur trade item.  
2) Take turns presenting their first person narratives. The storyteller must invoke emotion into 

the story with voice tone. 
3) Extension: Have students make simple costumes with Bristol board/ paper and become 

their objects. Present their narratives in front of the class. 
 

Accommodations:  Activities can be split up and divided over the course of a day or several days.  
All fur trade items can be seen at the Fort, so this activity can be combined with their visit. 
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Student Story - Rough Copy (Lesson #3) 

 

 
 
 
 

 

 

 
 

Your Fur Trade Item’s Name: 

Describe your object: (Point form) 
 

What would a typical day for your object 
look like?  
(List your ideas) 
 

Rough Copy (In 6-8 sentences, write your narrative) 
 
Intro: “It’s not easy being a __________________.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Conclusion: “So you see, it’s not easy being a __________________.”  

Student Name:  
Date:  
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Object Exposé (Lesson #4) 
  
Oral Literacy Strategies: Presentation Modelling, Discussion/Brainstorm, Peer Teaching 
 
Purpose:  Students will choose one of their artifacts from Activity #2 or pick a fur trade artifact from the 
list below and compare the design/ technology of the fur trade civilization to a similar modern day item. 
Students will communicate their findings in a visual and interactive manner by having an ‘Object Exposé’. 
The Exposé is conducted like a science fair where they set up a table to display an artifact and a modern 
day item for the class. Drawings of all classmate items will be deposited into a time capsule box and 
stored at the school for next year’s class to open! 
 
Expectations Addressed: 

• Grades 5 & 6 Social Studies – Heritage and Citizenship: Early Civilizations, First Nation Peoples 
and European Explorers  

• Grades 4, 5, & 6 Language – Writing, Oral 
 
Time: 2-4 Class Periods 
 
Materials:  
 Bristol board 
 “Time Capsule Comparison Chart” Handout 
 Feedback Form Worksheet (optional) 
 Internet access (not necessary, but a great resource for artifact pictures/information) 
 Tables or Desks for Object Exposé Day 
 A shoebox (to make into a Time Capsule box) 
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Introduction:  Review the previous fur trade artifacts and findings from Activity #2 and #3. If you have not 

completed these activities, introduce some of the fur trade artifacts on the Activity #2 
‘Teacher Exemplar’ hand out.  

 Classroom Discussion/Brainstorm: What modern day items look similar or serve the same 
purpose as some of the fur trade artifacts? (I.e. Tikanagen today is similar to an infant 
backpack or a bassinette/ playpen) What are some similarities about the construction of the 
tikanagen and the modern infant backpack? Differences? What does the tikanagen and the 
infant backpack reveal about each of these civilizations?  

 
Procedure: 

• Time Capsule Comparison Chart & Poster Project 
1) Hand out the “Comparison Chart” worksheet. Each student will choose one fur trade 

artifact to compare to a modern day item in their chart. (Ideally the item they researched 
during Activity#2). 

2) Review each student’s work before they make a poster display, based on their chart 
worksheet for the Object Exposé. Their displays include all information on their chart, 
complete with titles, subtitles and a large drawing of each artifact. 

 
• Object Exposé 

1) Peer Teaching/Feedback: Have a day where the students set-up their poster displays 
around the classroom for other class members to see. Also invite or arrange a time when 
other teachers or classes can come through to look at the artifact posters. Students must 
orally present their poster information making sure to communicate the similarities and 
differences between their two artifacts. 

 
Note: Encourage them to bring in the modern item or any other visual aids in addition to their 
poster. 
  

• Time Capsule Lock-up! 
1) Once the charts and posters are evaluated have students take the two drawings of their 

artefacts to put into the Time Capsule box. (Or have students create the box!).  
2) Ask them to write a clue about their fur trade item on the back of the drawing, ensuring not to 

fully reveal what the item is. Thus, future students can match-up this item to the modern day 
drawing which is also in the box. 

3) Lock-up the box! (Make sure to write “Do not open until ____)” on the lid) Have the principal 
come into the class and take the box for safekeeping! 

 
Accommodations:  Activities can be split up and divided over the course of a day or several days.  
Fur trade items can be seen at the Fort, so this activity can be combined with their visit. 
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Time Capsule Comparison Chart (Lesson #4) 

 
 

 
Artifact from the Past 
 
Fur Trade Item: 
 
 
 
Civilization: 
 
 
 
 

 
Drawing of Artifact

 
Artifact from the Present 
 
Modern Day Item: 
 
 
 
Civilization: 
 
 
 

 
Drawing of Artifact 

 
This item reveals the following information 
about the civilization: 
 
 
 
 
 
 
 
 

 
This item reveals the following information 
about the civilization: 
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Similarities between these civilizations are: 
 
 
 
 
 
Differences between these civilizations are: 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Object Exposé (Lesson #4) – Feedback Worksheet 
 

Student’s Name: ____________ 
Date: ____________________  

 
* Look at 3 Displays in the classroom and write down your comments in the boxes below… 
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Display #1 
 
Fur Trade Item: _______________________ 
Modern Day Item: _____________________ 
 
1) What did you learn? 
 
 
 
2) Was the display easy to read? (Why / Why not?) 
 

Display #2 
 
Fur Trade Item: ______________________ 
 
Modern Day Item: ____________________ 
 
1) What did you learn? 
 
 
 
2) Was the display easy to read? (Why / Why not?) 
 
 

Display #3 
 
Fur Trade Item: ___________________ 
 
Modern Day Item: _________________ 
 
1) What did you learn? 
 
 
 
2) Was the display easy to read? (Why / Why not?) 
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Word Wall (FSL) (Lesson #5) 
 
Background and Purpose:  Voyageurs were largely French Canadian in origin and, therefore, spoke 
French.  Some voyageurs were interpreters who could speak several languages, commonly English, 
French and a Native language, to help the North West Company carry out business among its diverse 
employees and customers.  Voyageur songs were sung in French, but this did not limit their popularity – it 
is noted that even the Scottish gentlemen would occasionally break into a round of “En roulant ma boule” 
during parties in the Great Hall.  Students will listen actively to the songs presented and, through research 
and group work; will expand their vocabulary by defining French words which they do not recognize. 
 
Expectations Addressed: 

• Grades 4, 5, & 6 French as a Second Language –  Reading  
 
Materials: 

“Songs of the Paddle” CD (optional) 
CD player (optional) 
Song sheets for “Ah! Si mon moine voulait danser” for each student 
Access to computers with internet capability for each group would be an asset  

 
Introduction: If you have the song, “Ah! Si mon moine voulait danser”, play it for the class. Ask them to 

listen carefully for words they don’t understand.  Hand out the song and ask the students 
what they think the song is about. Students may recognize the word “moine” (monk) and 
realize that the song is prompting a monk to come and dance, by offering him various items 
if he complies. The monk, however, refuses to come and dance.  

 
Procedure: 

• In Groups 
1) Divide the class up into 6 groups. 
2) Assign each group with one verse from the song (make sure each group has a different 

verse).  Each group will select words or terms from their verse which they do not 
understand (i.e. capuchon, froc de beurre). 

3) The group will then research that term or terms on the internet, in a dictionary or 
encyclopaedia and create a page of information on that word or term (this page should 
include a picture of the item, a definition (including if it is a noun, verb, etc…), and if 
possible, historical context.)  

4) Each group will then present their information to the class, and create a “Word Wall” with 
all of the sheets of information that have been made. 

 
Extension 

1) Students create a new verse to the song using a new item to tempt the monk to dance. 
This could be done as a classroom activity, in groups, or individually. 

 
Accommodations:  Activities can be split up and divided over the course of a day or several days.  
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Ah!  Si Mon Moine Voulait Danser 
Word Wall (Activity #5) 



Fort William Historical Park  

© Queen’s Printer for Ontario, 2007 29

 
 
VERSE 1: 
Ah si mon moine voulait danser! 
Ah si mon moine voulait danser! 
Un capuchon je lui donnerais. 
Un capuchon je lui donnerais. 
 
CHORUS: 
Danse, mon moin’ danse! 
Tu n’entends pas la danse. 
Tu n’entends pas mon moulin, lon 
la. 
Tu n’entends pas mon moulin 
marcher! 
 
VERSE 2: 
Ah si mon moine voulait danser! 
Ah si mon moine voulait danser! 
Un ceinturon je lui donnerais. 
Un ceinturon je lui donnerais. 
 
 
CHORUS 
 
VERSE 3: 
Ah si mon moine voulait danser! 
Ah si mon moine voulait danser! 
Un chapelet je lui donnerais. 
Un chapelet je lui donnerais. 
 
CHORUS 
 
VERSE 4: 
Ah si mon moine voulait danser! 
Ah si mon moine voulait danser! 
Un froc de burre je lui donnerais. 
Un froc de burre je lui donnerais. 
 
CHORUS 

 
 
 
 
VERSE 5: 
Ah si mon moine voulait danser! 
Ah si mon moine voulait danser! 
Un beau psautier je lui donnerais. 
Un beau psautier je lui donnerais. 
 
CHORUS 
 
VERSE 6: 
Ah si mon moine voulait danser! 
Ah si mon moine voulait danser! 
Bien d’autre chose je lui 
donnerais. 
Bein d’autre chose je lui 
donnerais. 
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Behind the Music (Lesson #6) 
 
Background and Purpose:  Voyageur songs contain stories that tell of far-off places, missed 
friends and relatives, and favourite French folk stories.  These stories kept the voyageurs 
entertained as their arms swung paddles, saws and axes in time with the music.  In this activity, 
students will learn the stories behind two popular voyageur songs and write a related story in 
their own voice. 
 
Expectations Addressed: 

• Grades 4, 5 & 6 The Arts – Music, Visual Arts, Drama 
• Grades 4, 5 & 6 Language – Writing, Reading, Oral and Visual Communication 

 
Materials:  

“Songs of the Paddle” CD (optional) 
CD player (optional) 
Song Stories handout 
Storyboard handout 
Pencils 
Paper 
Pencil crayons/crayons/markers 
Scissors 
 

Introduction: Discuss with the class the elements of a good story.  What makes a story last 
through time to be told over and over again?  Consider popular fairy tales: 

• What are the characters like? 
• What happens to the characters? 
• Are the endings happy or sad? 
• Is there a moral/lesson in the story? 

Inform students that voyageurs in the fur trade had stories that they told over and 
over.  Have students predict what the stories might have been about (often 
stories were about going home (to Montreal), missed family and girlfriends, 
paddling, French folk tales, etc.) 

 
Procedure: 

• Making Connections 
1) Read, as a class, the story in the song “V’lá L’Bon Vent” (found in attachment) 
2) Listen to the song as sung on “Songs of the Paddle.”  Is there any way to tell 

what part of the story the singers are singing about?  Are there different tones of 
voice, different moods, or different dynamics that communicate the story? 

3) Read, as a class, the story in the song “Ah! Si Mon Moine Voulait Danser.” 
(found in attachment) 

4) If available, listen to the song as sung on “Songs of the Paddle.”  Is there any 
way to tell what part of the story the voyageurs are singing about?  Are there 
different tones of voice, different moods, or different dynamics that communicate 
the story? 

5) Discuss: Responses to story.  Did the students like the story?  Why or why not? 
Do you think the voyageurs liked the story?  Why or why not? 
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• Reinforcing Concepts 
1) Hand out the storyboard worksheet.  On the worksheet there are four large boxes, 

each meant to contain a drawing of a scene from one of the stories.  Have students 
select one story and draw a series of pictures to show the chronological 
progression of the story. 

2) The pictures can be drawn with an artistic theme in mind.  Elements of visual arts 
may be emphasized – Use monochromatic colour scheme in each picture to 
convey emotion and mood (Grade 4).  Use complimentary colours to create 
contrast and represent the conflict in the story (Grade 5).  Draw one picture using 
only primary colours, another using only secondary colours and a third using only 
tertiary colours (Grade 6). 

3) Have the students write a sentence underneath each picture to describe what the 
picture is showing.  The sentences should be able to stand alone as key plot points 
in the story. 

4) Discuss with the class: Which scenes were used?  Why did you pick these 
scenes?  Where particular scenes used by the majority of students?  What about 
these scenes makes them so important to the story? 

5) Here, the teacher may wish to introduce students to plot structures.  Discuss with 
students the introduction, rising action, climax, falling action and resolution of each 
story.  Ask: on the storyboards, which of the plot elements was represented by 
most students – the rising action?  Climax?  Why do you think this is such an 
important element of the story? 

6) Ask students: what pictures did you draw/would you draw to represent the 
introduction?  The rising action?   The climax?  The falling action?  The resolution? 

 
Extension 

1) Instruct students to cut out the four pictures used to represent the story. 
2) Arrange the students into small groups of 2 or 3 students. 
3) When in groups, each student will have a turn to challenge his/her group-mates to 

arrange his/her pictures in the order they occurred in the story.  This exercise will 
further familiarize the student with the two voyageur folk tales. 

 
Extending Concepts 

1) As individuals, have the students complete a writing assignment.  The teacher may 
choose between the following activities, or allow the students the choice: 
• In the character of the person telling the story (first person in “V’là l’bon vent” 

and third person in “Ah! Si mon moine voulait danser”), continue the story.  
Using the basis of plot structure, write a ‘story within a story’ to tell the reader 
what happens next (i.e., once the Prince leaves the story can follow the Prince 
or the homeowner; once the monk finds the baker, the story can follow the 
monk or continue with the story of the young mademoiselle.) 
OR 

• Choose a role in either story and retell the story from this new perspective.  
The student can elect to be one of the ducks, the Prince, the young 
mademoiselle, the baker, or another character who was not yet introduced.  
The story must be built using the elements of plot structure. 

2) Have students write their stories with a moral.  What lessons can be taught using 
the stories of the voyageurs?  The teacher may wish to have the students write the 
lesson of their story on a large piece of coloured paper so that morals can be hung 
around the classroom as “Words of Wisdom.” 
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Extension 

1) When students have completed their stories, they may read them to the class in a 
dramatic recitation.  In this Reader’s Theatre, the student must use his/her voice to 
convey drama, characterization, emotion, etc. without the use of props or costume. 

 
Accomodations:  The teacher may wish to introduce the concept of the plot structure before 
having the students complete the storyboards.  If this sequence is chosen, have the students 
represent scenes from the introduction, rising action, climax and resolution in the storyboard. 
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Lesson #6: Behind the Music 
 

Song Stories 
 

V’Lá L’Bon Vent: 
 The story told in V’Lá L’Bon Vent is the same as that found in En Roulant Ma Boule and 
90 other voyageur songs.  It is a popular story told with the same words, but paired with 
different, energetic choruses. 
 
The Story 
 Behind the house where I live there is a pond where three ducks spend their summer 
months.  One duck is shining black, one duck is downy brown and one duck is spotlessly white.  
The ducks spend their days swimming and bathing in the warm water of the little pond and soon 
summer turns to fall. 
 One day, the Prince of the kingdom comes to my home.  He steps out of his grand 
carriage, followed by his footman.  The Prince walks to the pond and watches the wind blow 
through the tall grasses.  I am honoured that he enjoys the little pond as much as I do.  The 
Prince turns to his footman, who hands him a long musket of gleaming silver.  Watching the 
Prince load his musket, I realize he has come to the country on a hunting trip.   
 Looking down the long muzzle of the musket, the Prince aims at the black duck 
swimming on the pond.  The Prince stays still a long time – waiting.  Suddenly he pulls the 
trigger and the musket fires!  Two of the ducks fly away when they hear the loud sound.  But the 
white duck remains still, shot by the Prince.  The Prince looks surprised.  He was not trying to 
shoot the white duck because he knows it is bad luck.  He looks at me and I am surprised too.   
 “Oh Prince, you are bad to have shot my white duck!”  I say quietly.   
 The Prince looks ashamed as he lowers his musket.  I can tell he is sorry, but is too 
embarrassed to say anything.  He hands his musket to the footman and returns to his carriage.  
As he climbs the little steps up to the carriage I can hear the Prince tell the footman to drive 
slowly.  Perhaps he is afraid that the bad luck has already found him. 
 
Literal Translation: 
Derriér chez nous, ya t’un étang 
Trois beaux canards s’en vont baignant. 
Le fils du roi s’en va chassant 
Avec son grand fusil d’argent.  
Visa le noir, tué le blanc 
“O fils du roi, tu es méchant! 
D’avoir tué mon canard blanc.” 
(Par dessous l’aile il perd son sang 
Par les yeux lui sort’nt des diamantes) 

Behind our home there is a pond 
Where three ducks go to bathe. 
The son of the King goes there to hunt 
With his large gun of silver. 
He aims for the black, but kills the white. 
Oh, son of the king you are bad 
To have killed my white duck! 
From his lower wing he loses blood, 
From his eyes he cries diamonds. 
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Ah! Si Mon Moine Voulait Danser: 
 The song has many meanings because of the ambiguity of the word ‘moine.’  Originally, 
the word meant ‘monk,’ but its meaning changed to mean ‘spinning top’ in Canada.  “Ah! Si Mon 
Moine Voulait Danser” was often sung by children as they spin tops. 
 
The Story 
 High in the French Alps, above the lakes and trees and vineyards, lived a lonely monk in 
a large, lonely monastery.  The monk lived a simple life.  He spent his days singing and praying, 
sweeping the long winding steps to the monastery door and watering the many vegetable 
gardens that fed him and the other monks.  At night, he’d sleep soundly in his small room with 
just a little bed and a little, wooden chair. 
 One evening, the monk made his way down the mountain to the village below to buy 
some sweet rolls from the village baker.  He sang quietly to himself as he carefully climbed 
down the rocky path, strolled through the calm forest and finally reached the cobble stone 
streets of town.  But something didn’t quite seem normal in the small village.  The monk’s 
footsteps echoed down the silent street, the shops were closed and no lights were on inside any 
of the houses.   
 “Everything is so quiet,” thought the monk.  “Where is everybody?” 
 As the monk walked toward the centre of the village, he could hear a large clattering 
noise.  First he could hear the beating of dancing feet, then the clapping of hands, then the lively 
tune of a fiddle.  The village was having a party in the town square!  The monk stood 
overwhelmed on the edge of the square and watched as adults danced and sang and children 
ran in and out, between the legs of their parents.  He needed to find the baker, buy some bread 
and quickly get home.  But there were so many people – all moving and dancing and hopping 
about – that the monk was sure it would be impossible to find anybody at all. 
 The monk started his search, slowly making his way through the crowd.  He soon came 
upon a young lady, sitting on a bench.  The young lady couldn’t seem to keep her feet from 
tapping and her hands from clapping, even though she was not dancing.   
 “Monsieur monk,” she called out, “would you care to dance with me?  I have been sitting 
so patiently, waiting for a dance partner.” 
 “I’m afraid I can’t, mademoiselle.  I am looking for the baker so I can buy some sweet 
rolls,” replied the monk. 
 The young lady seemed upset.  She stopped her feet from tapping and folded her 
clapping hands silently across her chest.  “But monsieur monk, if you dance with me, I will give 
you a lovely hood, much better than the one you are wearing.” 
 The monk thanked the young lady and said, “I’m sorry, but I cannot dance with you.  I 
am looking for the baker so I can buy some sweet rolls.” 
 Again, the young lady paused to think.  “But monsieur monk, if you dance with me, I will 
give you a long sash to tie around your waist, so you don’t trip on your gown.” 
 “I thank you, mademoiselle, but I cannot dance with you.  I am looking for the baker so I 
can buy some bread.”  The monk started to walk away, but the young lady took his hand as she 
stood up beside him.  “Monsieur monk, if you dance with me, I will give you my beautiful rosary.” 
 The monk thanked the young lady and said, “I’m sorry, but I cannot dance with you.  I 
must go to find the baker.” 
 “Let me help you,” said the young lady, as she led the monk through the crowds of 
dancing people.  She began to skip along to the music, the monk following behind.   “Won’t you 
dance with me if I give you a gown of soft serge (wool)?”   
 The monk replied, “Thank you, mademoiselle, but I cannot dance with you.  I buy some 
sweet rolls and return home.  The other monks will be expecting me.” 
 The young lady continued to lead the monk through the crowd.  She smiled at her 
friends as they danced by while the monk scanned the crowd for the familiar face of the baker.  
As the monk turned back to the young lady, she spoke over the din of music and laughter.  
“Monsieur monk, if I give you my book of music and hymns, will you please dance with me?” 
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“Mademoiselle, you flatter me with your gifts, but I’m afraid I cannot dance with you,” the 

monk said with embarrassment, “I must find the baker.  It is getting late.” 
 The young lady smiled, “It is too bad you have taken your vows of poverty or I would 
have so many more gifts to give you.  I’m sure you’d say ‘yes’ and dance for one of them.”  The 
mademoiselle gave a slight curtsey and disappeared into the crowd as the monk stood and 
stared after her.  Stranded in the crowd, the monk turned to make his way home.  He took no 
more than a single step before he bumped into the large, round belly of the village baker. 
 
Literal translation: 
Ah! Si mon moine voulait danser! 
(Ah! Si mon moine voulait danser!) 
Un capuchon je lui donnerais.  
(Un capuchon je lui donnerais.) 
 
(chorus) 
Danse, mon moine, danse! 
Tu n’entends pas la danse. 
Tu n’entends pas mon moulin, lon la. 
Tu n’entends pas mon moulin marcher. 
 
Ah! Si mon moine voulait danser! (x2) 
Un ceintruon je lui donnerais. (x2) 
chorus 
 
Ah! Si mon moine voulait danser! (x2) 
Un chapelet je lui donnerais. (x2) 
chorus 
 
Ah! Si mon moine voulait danser! (x2) 
Un froc de bur’ je lui donnerais. (x2) 
chorus 
 
Ah! Si mon moine voulait danser! (x2) 
Un beau psaltier je lui donnerais. (x2) 
chorus 
 
Ah! Si mon moine voulait danser! (x2) 
Bien d’autre chos’ je lui donnerais. (x2) 

Oh!  If my monk would like to dance, 
(Oh!  If my monk would like to dance,) 
A hood/cap I would give to him.  
(A hood/cap I would give to him.) 
 
 
Dance, my monk, dance! 
You do not hear the dance. 
You do not hear my mill, lon la 
You do not hear my mill working. 
 
Oh!  If my monk would like to dance, 
A sash/belt I would give to him. 
 
 
Oh!  If my monk would like to dance, 
A rosary I would give to him. 
 
 
Oh!  If my monk would like to dance, 
A gown of serge I would give to him. 
 
 
Oh!  If my monk would like to dance, 
A beautiful Psalter I would give to him. 
 
 
Oh!  If my monk would like to dance, 
Many other things I would give to him. 
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“Songs of the Paddle” Storyboard (Lesson #6) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

_____________________________
_____________________________

_____________________________ 
_____________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

_____________________________
_____________________________

_____________________________ 
_____________________________ 



Fort William Historical Park  

© Queen’s Printer for Ontario, 2007 37

The Life of a Voyageur (Lesson #7) 
 
 Oral Literacy Strategies: Tableau, Brainstorming 
 
Background and Purpose:  Although many voyageur paddling songs have their origins in 15th 
and 16th century France, some songs were written by voyageurs based on their personal 
experiences.  For this reason, some songs reflect voyageur’s daily tasks, emotions, and 
surroundings and are, therefore, a good primary source of historical information.  Students will 
understand and discuss how songs and dance reflect the life of a voyageur and will create short 
skits or tableaux to illustrate this.  
 
Expectations Addressed: 

• Grade 6 Social Studies – First Nation Peoples and European Explorers 
• Grades 4, 5, & 6 The Arts – Drama 
• Grades 4, 5, & 6 Language – Reading, Oral 

 
Materials: 

“Primary Source Information Cards” enough for one for each group. 
Chalk Board/ Flip Chart for brainstorming 

 
Introduction: Classroom discussion: What are the purposes of dance in our culture? 

(Entertainment, relaxation, celebration… etc…). Would these be the same 
purposes that people in Canada had in the 1800s? How would their purposes for 
dance be the same? How would they be different? 

 
Procedure: 

• As a Class 
1) Discuss the daily life of a voyageur with an emphasis on what Voyageurs used 

songs for. Brainstorm some ways that voyageurs used songs in their daily lives. 
Some responses should be: 

• In order to paddle in time with each other 
• To celebrate an event 
• Social activity 

 
• In Small Groups 

1) Divide class up into small groups of 5 or 6 students.  
2) Provide each group with one of the Primary source information cards. 
3) In their groups, students will discuss their primary sources and develop a skit or 

tableau to illustrate the information they derived from the card. (I.e. One group 
could create a skit demonstrating that voyageur songs were used to keep 
voyageurs paddling together in a canoe). 

 
Accommodations:  Activities can be split up and divided over the course of a day or 
several days.  
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The Life of a Voyageur (Lesson #7) 
Primary Source Cards 

 
The men sang their gay French songs, the other canoe joining in 
the chorus.  They all sing in unison, raising their voices and 
marking time with their paddles.  One always led, but in these 
there was a diversity of taste and skill. 
 
Anna Bromwell Jameson, Winter Studies and Summer Rambles, Toronto: 
Thomas Nelson and Sons, Ltd. (1943) p. 260. 

 
 
Prior to arriving, the brigade halts out of sight of the post to 
allow the men to freshen up, put on their finest clothing, and 
break out the flags. Your brigade should arrive singing lustily. 
 
J. Gottfred, A Year In the Life of a Canoe Brigade, Northwest Journal: ISSN 
1206-4203 (1994-2002) <http://www.northwestjournal.ca/XVII2.htm> 
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The Life of a Voyageur (Lesson #7) 
Primary Source Cards 

 
 
The guests at the wine table now joined the ladies for coffee, 
when Miss McGillivray called to Mr. M…and insisted upon his 
singing a wild voyageur song. 
 
John J. Bigsby, The Shoe and Canoe or Pictures of Travel in the Canadas, 2 
vols. (London, 1850), I, p. 119. In Marius Barbeau, “The Ermatinger 
Collection of Voyageur Stories ca. 1830,” in Journal of American Folklore, 
Vol. 67, p. 151. 

 
At about 11 at night Mr. Simon McGillvray…was marched to 
the shore with a march played on the Bagpipe.  One musket 
salute announced their departure from Fort William. 
 
Description given by Miles Mcdonnell in his diary of August 13, 1817. 
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The Life of a Voyageur (Lesson #7) 
Primary Source Cards 

 
 
 This evening the Gentlemen of the place dressed and we had a 
famous Ball in the Dining Room.  For music we had the Bag-
Pipe, the Violin, the Flute, & the Fife, which enabled us to spend 
the evening agreeably. 
 
Daniel Williams Harmon, Sixteen Years in the Indian Country: 1800-1816.  
Edited by W. Kaye Lamb (Toronto, 1957), p. 22. 

 
 

 
As we were approaching Fort Alexander in the afternoon it 
began to rain pretty hard.  The sight of their destination set the 
men a-singing, and we had all sorts of boat-songs. 
 
Marchioness of Dufferin and Ava, My Canadian Journal, London, 1891, p. 
350, entry of September 7, 1877, written in Manitoba.  In Helmut Kallmann, 
A History of Music in Canada 1534-1914, Toronto: University of Toronto 
Press, 1960, p. 34. 

 
 
 


